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At the root of focusing on diversity and inclusion in LIS education is the belief that injecting an understanding of these issues into the education of all future information professionals will lead to more inclusive collections, services, outreach, and practices. An increased educational focus on diversity also offers the opportunity to make the field more welcoming to those who are currently underrepresented in it by demonstrating a commitment to inclusion.
Building on research about career choices and workforce diversity, Paul Jaeger and Renee Franklin (2007) have suggested that LIS curricula with a clear focus on diversity and inclusion would result in a "virtuous circle" in which inclusive education would promote inclusive practice, which, in turn, would promote a greater diversity of people drawn to join the profession.
The Virtuous Circle
Historically, the focus on addressing concerns of diversity and inclusion in the field has primarily emphasized recruiting, and such efforts have been sporadic; only a few LIS programs have altered their curricula to give greater emphasis to issues of diversity and inclusion Jaeger, Bertot, and Subramaniam 2013) . Sadly, observations made by E. J. Josey decades ago about the inattention to diversity and the limited progress with issues of diversity in the field still hold true (see, e.g., Josey 1993 Josey , 1999 .
The reasons for the lack of a strong commitment to diversity and inclusion have never been clear. The profession is committed to supporting equity through information access and education-the underlying goals of the profession are inherently inclusive in intent. Perhaps it is simply much harder to actually provide service to all than it is to say you are committed to providing service to all. Yet many elements of library practice that are dedicated to improving the lives of members of communities and society at large are as old as the modern public library. The historical starting point of libraries as institutions fostering human rights and social justice can be seen as occurring during the influx of new immigrant populations to the United States during and shortly after World War I ( Jaeger, Gorham, and Taylor, forthcoming) . To help these immigrants, libraries quickly developed English-language courses for adults, employed children's story time to teach English to children, began offering job-training and job-seeking classes, emphasized health information, and even created resources to help new immigrants find housing.
Such efforts-and their multitudinous modern equivalents-are acts of inclusion, even though they are not typically named as such. Although librarians do not generally discuss themselves and their work in terms of the social and societal implications, such efforts are a large part of what they do. If LIS education better prepared future professionals in terms of diversity and inclusion, then they would be ready not only to meet community needs as culturally competent practitioners but also to better explain their activities in terms of diversity and inclusion.
The Virtuous Circle Revisited
• To present the range of educational and professional initiatives in the field, this article offers a series of examples and lessons for both areas. The first part of the article details three educational initiatives-a course on social justice, a course on information ethics, and a course on human rights. The second part of the article focuses on a range of initiatives by three different information institutions. Each section is written by a different author, providing a firsthand perspective on an effort to which they have been central.
Identifying best practices and key themes in diversity and inclusion across these areas not only helps to provide a sense of the scope of the current activities and opportunities but may also help our field be better at articulating our roles in these areas. These six cases also demonstrate different avenues through which a virtuous circle of diversity in the field of LIS can be constructed through professional and educational efforts.
Examples and Lessons from Educational Initiatives
This section offers perspectives on three types of courses that can be created to bring issues of diversity, inclusion, rights, justice, and equity into the LIS curriculum, from the people who have designed and taught the courses.
Teaching Social Justice
In their book Critical Theory for Library and Information Science, LIS educators Gloria Leckie, Lisa Given, and John Buschman (2010) advocate for the adoption and utilization of critical theory in our classrooms and research. LIS tends to be a very practical field, examining information critically, but only as it pertains to our profession, our organizations, and the technical mechanisms by which we retrieve and use information. However, information and its use are not black-and-white entities; rather, they are colored by the world around us. Critical theory enables us to take an inward look at LIS and align our goals and outcomes with the societal influences that inevitably touch our profession. Critical theory enables us to get out of our own heads: "Critical theorists give us an array of perspectives or approaches to the very concerns that we have in LIS and help us to think about/examine those issues in new ways. . . . Critical-theoretical perspectives help us to understand how large-scale changes in society, such as globalization and the permutations of capitalist production, affect what might seem to be routine and local practices, such as collections development or the purchase of catalog records, thus bringing fresh insights on who we are and what we do, collectively and individually" (Leckie, Given, and Buschman 2010, xiii) . With the notion of critical theory and Jaeger and Franklin's (2007) virtuous circle model firmly in mind, it is a pedagogical goal to try to produce the type of LIS professionals we would like to see out in the world and in the field. As ever-evolving culturally competent and socially just educators-and, some of us, the diverse communities that they will serve after graduation (Cooke 2013) . Contribution to the virtuous circle and empathetic skill development are rooted in the LIS curriculum.
For example, as a faculty member at the Graduate School of Library and Information Science at the University of Illinois, Nicole A. Cooke consciously tries to infuse issues of diversity and social justice into all the classes that she teaches, even if only through a consistent use of specific examples and readings. In a more concerted attempt to influence the curriculum, she teaches explicit courses titled Information Services to Diverse Users and Social Justice in the Information Professions (Cooke 2014) . Teaching these courses is of personal interest and importance and, she hopes, may serve as an example to other faculty members interested in incorporating this content into their classrooms. Diverse Users was created from scratch and was designed as a practical studio course that introduces students to a variety of diverse user groups and facilitates the development of applicable knowledge and skills. A variety of guest speakers-current LIS practitioners serving diverse populations-gives learners an opportunity to hear firsthand accounts of the work, initiative, innovation, and constant care required to efficiently and compassionately serve and work with diverse (and typically underserved) populations.
Social Justice in the Information Professions was a previously dormant course that was revised to facilitate deep reflection and assist in the development of empathy and cultural competence. It is a course that has the potential to shift students' existing paradigms as they are challenged to learn about themselves and others and to take action to change the status quo. Students are steeped in the ideas that social justice is about eradicating systematic marginalization and privilege and that "social justice is about giving voice to communities who have been forced into silence; social justice is about equity and equal access" (Humboldt State University 2015). The class also discusses the notion that equality is not always justice, suggesting that just providing access and information to customers or patrons is not enough. How do LIS professionals facilitate experiences with information and help ensure that members of the communities being served can access, decipher, evaluate, and effectually use the provided information and resources to benefit their lives? Patrons should leave empowered and better able to participate in the global society.
Librarian, author, and social justice advocate Audre Lorde once said, "It is not our differences that divide us. It is our inability to recognize, accept, and celebrate those differences" (1984, 27) . One of the goals of the social justice course is to enable students to develop empathy through multiple perspectives. Ideally, students will also learn to develop a better sense of fairness and equality of treatment, recognize and respect the differences around them, and be able to work toward empowering and giving voice and agency to their communities (Wade 2001; Pateman and Vincent 2010 For this reason, framing the course expectations and learning outcomes is essential; students are charged with being comfortable with being uncomfortable and participating in a learning environment and culture of risk taking and respect. This setup and framing require continuous reinforcement, especially for online courses that lack face-to-face contact and interpersonal interaction. This type of learning environment also requires risk taking on the part of the instructor, who needs to model the vulnerability and open-mindedness required of the learners. To complement this cocreated learning environment, the course also encourages student-centered design, which allows learners to select an area of interest (from an instructor-provided list of topics explicitly related to social justice) on which they would like to focus for the duration of the semester. Students study topics such as ableism, adultism, ageism, classism, racism, rankism, religious oppression, sexism/heterosexism/homophobia, socioeconomic status, and unexamined privilege and contemplate how they would incorporate these topics into their LIS practice.
The course Social Justice was taught online (synchronously), and as part of the course requirements, these distance students were required to come to campus for an intensive day.
During that daylong session, students met and interacted with their classmates, delivered oral presentations on the aforementioned topics, and engaged in a workshop put on by the Program on Intergroup Relations through the Office of Inclusion and Intercultural Relations at the University of Illinois. The workshop was essentially a crash course on the concept of privilege-what it is and how it can influence one's outlook and affect the provision of services to diverse communities. The workshop was concentrated, informative, and powerful. At the conclusion of the session, Cooke asked her students how they felt, and one replied that the workshop had been enlightening; she felt overwhelmed and exhausted, but it was appropriate for her to feel that way because she was "comfortable with being uncomfortable. 
Values and Ethics into Action
Another way to begin talking about diversity and inclusion in the classroom is to engage LIS students in naming, exploring, and questioning their own values and those encouraged within ios (e.g., a child asks you not to tell his mother that he is checking out books with explicit material) and ask students to apply traditional LIS values to those scenarios. The facilitator might next pose an example involving the use of an information technology (your library wants to use Facebook to connect with patrons) and ask students to apply the same values to that technology.
As the class progresses, students can apply increasingly complex ethical frameworks in similar discussions. Instead of invoking traditional LIS values, later discussions might ask students to apply utilitarian (Greene 2004) , deontological (Moor 1999) , virtue ethics (Benkler and Nissenbaum 2006) , feminist (Allen 2003) , and non-Western (Capurro 2008) One assignment that works particularly well for evoking values discussions is asking students to write an op-ed article on an information policy issue. Op-eds are purposefully polemical, and students must identify and argue for their values in order to write a convincing and compelling editorial. In the information policy course in the College of Information Studies at the University of Maryland, we prompt students with a series of provocative quotations about information access, freedom, e-government, and intellectual property. Op-eds must argue for or against a quotation, with clear reasoning about why.
Course assignments can also focus on values tensions-places where stakeholders might legitimately hold conflicting values-in workplaces. An assignment in UMD's Information Ethics course asks students to select a contemporary dilemma relevant to their professional background, experiences, and interests. They must then use this dilemma to build a case study involving multiple stakeholder perspectives. Examples chosen by students have included overstepping professional boundaries during reference interviews, installing Internet filters in a public library, and balancing equitable e-book access with digital rights management and copyright law.
There are also several classroom activities that values scholars have made available that work well when adapted to LIS classrooms. Grow-a-Game cards (http://www.tiltfactor.org /growagame) were designed by the Values at Play research group to get students thinking about values by invoking the familiar context of playing games (Belman et al. 2011) . Students are assigned a familiar game (Scrabble, Life, Pac-Man) and asked to change the game rules or play to support a value drawn from a deck of cards. The activity fosters thinking about how values shape action.
Envisioning Cards (http://www.envisioningcards.com) is a structured brainstorming technique that engages students in the task of simultaneously implementing and critiquing information technologies (Friedman and Hendry 2012) . The cards ask students to think about diverse aspects of a new technology (perhaps a new asset management system or online reference service) by prompting them to brainstorm about the stakeholders involved, values, pervasiveness, and long-term impacts. The cards and their images prompt group brainstorming around each of these criteria. is incorporating values discussions into online courses and distance learning. It can be difficult to guide sensitive discussions on online discussion boards when students can avoid gentle challenges and requests to unpack their statements. Pushing back and challenging bias can be harder online than in a classroom setting. As platforms and pedagogy for distance education improve, LIS educators can lead the way in incorporating methods for teaching and facilitating controversial or difficult material.
Teaching students to talk about and be cognizant of values and ethics is an important goal in and of itself and is at the heart of courses in information ethics. But talking about values and ethics can also be a bridge to important conversations about diversity and inclusion, as illustrated in the following sections.
Information as a Human Right
The concept of human rights is the belief that all individuals deserve certain equal rights as members of society. The College of Information Studies at the University of Maryland offers a course titled Information and Human Rights, focusing on the nature of information within human rights, the rights dependent on information, and the ways in which information professionals can support the implementation of these rights and advocate for policies that better support and extend these rights for their communities. As part of its suite of courses related to the roles of information professionals in embracing diversity and promoting inclusion, these courses collectively prepare future information professionals who will be ready to work in libraries that are quickly becoming "actively engaged, information-enabled community center[s]" (Jaeger et al., forthcoming) .
Information professions are guided by many principles that are also embodied in the concept of human rights. As information and related technologies have become increasingly essential to education, employment, social interaction, and civic participation, greater focus has been placed on the idea that information is a necessary human right. Libraries help community members become digitally literate and included, have free access to the Internet, apply for jobs and social services, continue their education, engage civically, and pursue so many other activities that are central to human rights that librarianship can-and should-be seen as a human rights profession (Jaeger et al., forthcoming) .
To see how information is such a significant and pressing issue in human rights, an examination of the United Nations' Universal Declaration of Human Rights (UDHR) is instructive.
Information technologies were still fairly new when the United Nations issued the UDHR in 1948. Since its passage, however, the idea of human rights has been evolving and adapting to social, cultural, and technological change. Although the computer, the Internet, and mobile In order to prepare students for these critical roles, the Information and Human Rights course examines the information professions as part of the overall idea of human rights, including: • The impacts of professional codes and standards on information as a right
• The professional challenges presented by information as a human right
• The processes of designing and assessing programs to promote information access
The course also explores the particular areas of human rights with the most relevance to activities of libraries and other cultural institutions. All course assignments are designed to help students integrate the broad ideals of human rights into the design and evaluation of specific programs and services to promote rights and inclusion in their communities.
The Information and Human Rights course draws students who have entered LIS degree programs hoping to devote their careers to providing better community services and to becoming agents of change in their communities. Many students who have taken the course immediately turn their class projects into new programs at the libraries where they work, new ways of teaching specific skills or literacies, or even new services for their communities on their own time. Projects from the class that have become a reality in short order range from lessons for innovative approaches to teaching computer skills in multilingual environments, to story-time sessions for young children on the autism spectrum, to making spaces for children with disabilities, to a community archive for Korean American immigrants, among many others. It is impossible to teach this class and mentor these students without being deeply impressed by the commitment of future LIS professionals to using the knowledge and skills they have acquired to help others overcome barriers and to build stronger communities.
Examples and Lessons from Professional Practice
This section offers three different ways in which information practice can emphasize diversity, inclusion, rights, justice, and equity. The first explores these issues from a library administration perspective, the second from a public service perspective, and the third from an academic library perspective.
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•
Equity as Organizing Principle
It seems as if the browning of America, along with the growing homeless population, the surging poverty rates, and all of the social "isms" that exist, make it challenging for public libraries to equitably uphold the Library Bill of Rights and the Code of Ethics as established by the American Library Association. Librarians' mental models of what customers need often prevent us from providing fair and equitable service.
Libraries have a history of analyzing data to determine who and how many they serve.
Libraries have become more efficient at determining the gaps in services that exist in our communities. We have done an even better job at filling some of those gaps by developing programs and services on the front lines. Unique services fill a need but often are not sustainable. Due to changes in staffing, changing policies, and lack of support, encouragement, funding, and resources, libraries have difficulties maintaining these valuable services.
In order to provide effective service, librarians must learn the information-seeking behaviors and needs of the diverse populations they serve. Most library systems begin by studying and communicating with their users. In order to find out what people want, library staff must ask them and must get to know them and their culture. Such inquiries allow us to offer service in a manner that will be received and accepted by those we serve. But is this enough?
Such conversations should not be our first step. The library director and the administrative team must be made up of people who are passionate about delivering library services that will truly make a difference in the lives of those in need. Administrative team members must be willing to accept that their perception of what the user population wants and needs may be very different from those people's actual wants and needs. Administrators must be willing to examine and adjust their policies and services as needed and where necessary. Serving diverse populations must become ingrained in the organization and culture. This means being willing to (a) make changes that do not inhibit services to a diverse population, (b) examine the vision and mission statements to ensure that they promote inclusiveness, and (c) advocate for the target population to obtain funding for the services needed to provide for the underserved. To accomplish these goals, libraries must fight for more funding and for inclusive policies that will assist the population in need. Human resources (HR) departments must be committed to hiring a diverse staff so that those working in the libraries reflect the communities that they serve. HR must be committed to keeping diversity training before the staff and, along with library administrators, should establish a library code of conduct that genuinely addresses diversity and emphasizes respect for all. There must be consequences for not adhering to the code of conduct. Library policies must be developed that show the library's commitment to serving diverse populations, and diversity must be ingrained in all administrative services.
Libraries must also be nimble organizations in order to remain relevant to the communities that they serve. Library directors and administrative teams must be passionate about making a difference in the community and willingly carry out the following procedures: • Use politics to get funding for the services constituents want and need.
• Develop strong vision and mission statements that address diversity.
• Hire and constantly train a diverse staff.
• Keep diversity as part of all aspects of service.
• Create a code of conduct addressing diversity that sets forth clear expectations.
• Establish consequences when staff does not meet the expectations set forth in the code of conduct.
• Make sure diversity is included in all policies, from materials selection policies to public bulletin board postings.
• Encourage staff to develop programs that meet the needs of the community.
In order to bridge gaps and transform communities, acceptance, tolerance, and serving with passion must be part of the library culture. Making a difference in the community starts at the top.
"Dating Your Town": Inclusive Public Library Services
One of the main goals for the Fairfield Free Public Library is to have successful educational and cultural programs that target all residents of the small community. The only way to get to know the community's personality and needs is to "date" it. "Date your town" is a key idea Cecilia Feltis has used to get to know the community of Fairfield. There is no way to get all types of residents to the library if they do not know of the library and what it has to offer. Therefore, conducting some research, as one would for a potential date, helps librarians decide what type of programs to have. Some Internet search options to query are the history of the town, current leaders, cultural makeup, demographics, and size of the population.
Once one has those details, it is important to get out of the library and go to where the patrons are. Take flyers to hair salons, go to local restaurants and introduce yourself, go to the municipal office and make sure they know that the library is there as a partner to help the community.
Fairfield, as an example, is a small town of about 7,500 inhabitants. It is culturally an Italian American town with 15% of the constituency speaking Italian at home and 55% identify- Most people have the ability to reach the library. However, there are many people who would benefit from the library but cannot make it there on their own-for example, preschool children, special needs children, and adults in senior centers. The Fairfield Free Public Library has networked with all the day care centers in town to set up regular visits from the children's librarian so the children know to expect her as part of their routine. The children's librarian packs a bag with books and craft kits, the same she uses at the library, and goes to the day care centers to conduct story-time visits with the children. In addition, she has organized with local special needs schools to have the children come to the library during the day as a field trip. The children enjoy a story time with songs and a craft and then are given time to explore the books on their own, taking home what they like. Finally, the library has partnered with a senior bus service in town. The bus goes to each interested senior's home to pick up those who cannot drive to the library. The library has created daytime concerts, nutrition lectures, and even chair yoga programs for the seniors to enjoy each other's company and learn something new. The library also sends publicity materials to several senior centers in Fairfield that bring seniors to events with their own buses. Table 1 shows the Fairfield programs that have worked well for each age group in this community.
Marketing is vital to the success of the library and its programs. Patrons will never know about a program unless the news gets to them in a format they use, which means all types of marketing must be used to reach all patrons. The Fairfield Free Public Library uses online social media sites, prints flyers and newsletters, and has a street sign (a sandwich board) that is changed weekly to show new programs. In addition, each member of the library staff has a "paper route" for taking program flyers to local businesses. This combined effort of "dating the town," bringing the library to the patrons, and marketing in various formats has brought success to the library in terms of attendance (which has doubled over 2 years) and circulation of books. Success has been tracked by keeping a monthly statistics chart and comparing it with the attendance of previous years. The chart measures the number of programs per age group and the number of people attending programs. Statistics for circulation are also kept but are not compared in the graph.
Embedding Diversity in the Academic Library
Academic libraries play a central role in supporting diversity on university campuses. Libraries are traditionally associated with students' academic success, an area that is inexorably tied to race/ethnicity, gender, and sexual orientation. Although retention and graduation rates are Whitmire (2003) finds that students of color who reported higher academic library use also had a higher rate of student retention and academic achievement. Emily Love (2007) recognizes that although diversity initiatives "may not necessarily produce improved retention rates of minority students . . . the combination of the disadvantages and barriers [these students] face should encourage more libraries to implement multicultural programming" (14).
Love (2009) comments that "too few libraries promote their services to minority students" (5), the very students who could most benefit from the services offered by the library and its librarians. K. E. Downing (2000) highlights several barriers that racial/ethnic minority students might face in attempting to make effective use of academic libraries:
• They are more likely to come from K-12 schools where libraries were underfunded and services limited.
• They do not see themselves reflected in library personnel, which may make them less likely to approach service or reference desks.
• Ever-changing subject headings relating to topics of potential interest make the information harder to find.
Academic libraries play a central role in overcoming the "digital divide," the gap between technology haves and have-nots. Despite the ever-increasing methods of access-for example,
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• Internet access on smartphones versus computers (Jaeger et al. 2012; Yelton 2012 )-racial/ ethnic minorities are more likely to be digital have-nots. Furthermore, those with disabilities are hampered when access to adaptive technology is limited, thus restricting effective use of many resources. An academic library must create a welcoming environment and effective programs to lessen this divide, especially in a climate in which the number of nonwhite and disabled students is increasing each year (Phan, Hardesty, and Hug 2014) .
Scott Walter and Michele Eodice (2005) stress the importance of "creating a 'seamless learning environment' on campus that allows students to benefit from complementary educational programs delivered through the curriculum and co-curriculum" (221). This holistic approach to student development necessarily has to include the library, "the 'bedrock' of higher education, where students can get as close to the 'truth' as possible" (Maloney 2012, 283) . The truth found in a library is nonpartisan and cuts across all disciplines; it is the "place where people come together on levels and in ways that they might not in the residence hall, classroom, or off-campus location" (Freeman 2005, 6 ).
M. M. Maloney (2012) states that "well-curated displays can transform 'passive' library collections into communal spaces of discovery, cultivation, and contemplation" (282). This is part of the ever-changing nature of the academic library: "Contrary to the predictions of diminishing use and eventual obsolescence of libraries, usage has expanded dramatically-sometimes doubling or even tripling" (Freeman 2005, 2) . G. T. Freeman (2005) explains why this might be: "The library is the only centralized location where new and emerging information technologies can be combined with traditional knowledge resources in a user-focused, service-rich environment that supports today's social and educational patterns of learning, teaching, and research" (3).
It is essential that an academic library be a champion of diversity, aware of cultural sensitivities, and supportive of difference. "Traditional faculty-based library instruction reaches students only in their academic role, thereby overlooking the multiplicity of identities students may assume" (Love and Edwards 2009, 21) . Libraries must develop initiatives that go beyond this traditional instruction if they are to become that champion. The Diversity Book Display Project can help libraries start down that path. The Library Quarterly a library to still view the display. All books and DVDs selected were culturally, socially, and/ or historically relevant to the communities celebrated.
As a direct response to Downing (2000) , a primary goal of the DBDP is to offer a way in which members of the university's diverse communities can see themselves reflected at the library. In addition, all library users can benefit from an increased awareness of issues facing minority communities as well as greater familiarity with scholarly, literary, and film works by members of those communities. A by-product of this project is an increased awareness of heritage month events.
MICA "advance[s] a purposeful campus climate that capitalizes on the educational benefits of diversity, through student-centered advising, advocacy, programs, research, and practices" (Multicultural Involvement and Community Advocacy 2014). With dedicated staff members for each "involvement area," there is departmental expertise on the cultural, social, and historical issues facing minority communities. For these reasons, as well as its experience in diversity initiatives and cross-department collaborations, MICA was a perfect partner for the DBDP.
MICA is responsible for coordinating the following campus-wide heritage months: and "____ Looks Like Me" (Mixed Madness Month). In the future, the selection of materials could be done in partnership with subject librarians, providing those librarians with an opportunity to promote the essential service they provide to students as well as demonstrate their commitment to diversity and inclusion.
All materials from the MICA list were entered into a public WorldCat list. A short link and quick response (QR) code for the list were created and included in the physical display. The physical display area for the DBDP was in the lobby of the main UMD library and included not only a selection of materials from the MICA list but also a large, eye-catching heritage month poster and a stack of that month's event calendars for distribution to library users.
Those tasked with physically compiling the book display should be aware that oftentimes dust jackets and DVD cases have to be re-created (printed in color from images found online) because academic libraries frequently discard them when an item enters circulation. Given
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• this need to "dummy up the display," any book can be re-created for the display, which then allows the actual book to remain on the library shelf, available for checking out.
Given the passive nature of a book display, there are limited options for direct assessment of the success of the DBDP. Assessment options include surveying those entering and leaving the library, asking attendees of heritage month events where they heard about the event, and collecting data about circulation of the materials on display as well as others specific to the heritage month. No attempt to assess the success of the display was undertaken during this pilot year of the UMD DBDP. The decision not to pursue more formal data collection was made based on informal feedback that indicated very few library users-including those who work in the library-even noticed the existence of the display due to its off-to-the-side location. This feedback led to the conclusion that the location of the display is a major factor in this project's success. The location must be prominent, visually striking, and thoughtprovoking to catch the attention of an academic library user and maximize the project's impact and success.
A DBDP offers academic libraries a unique opportunity to create diverse and inclusionary physical and digital book displays. Such displays have the potential to make the library more welcoming for all, which could positively affect retention and graduation rates. However, displays must be noticed to have any impact.
This project provides a relatively easy opportunity for academic librarians to become involved in a diversity and inclusion initiative. In addition, MLS students, particularly those interested in academic librarianship and/or social justice issues, make ideal candidates for involvement in such a project, not only for the hands-on experience of creating a book display but also, more important, to prepare them to be culturally competent information professionals.
Conclusion: The Virtuous Circle Revisited
The notion of the virtuous circle is that diversity and inclusion in LIS can be fostered by changes in many different areas individually or simultaneously, including the ways in which diversity and inclusion are made part of the LIS curriculum, are handled in recruiting for degree programs and professional positions, and are implemented in programs and services provided by libraries and other cultural heritage institutions. The stories of course development and innovative programs and services detailed in this article illustrate a range of ways in which diversity and inclusion can be incorporated into educational and professional activities: education, programming, services, outreach, organization, administration, and evaluation, among others.
These examples provide ideas for other institutions to use, but the examples also point to an issue for the entire field to consider. The virtuous circle idea will be most effective-and change will occur faster-when many individuals and many institutions simultaneously commit to making diversity and inclusion more central to their activities. That commitment includes not only sharing practices but also acting on these practices. In a world in which human rights, social justice, and equity are dependent on information access, digital literacy, and digital inclusion, considerations of serving diverse populations and acting as a force of inclusion in the community must serve as drivers of the activities of information professionals. Continually revisiting the idea of the virtuous circle and assessing the ways in which diversity and inclusion can be made a more integral part of all aspects of the information professions will be a longterm process for the information professions, but it is a necessary one.
